I'TANNHE BPETTOX

TO ITPOBAHMA THX EI'KYPOTHTAZX KAI THZ
NOMIMOTHTAL ETH AHYH AIIO®AZEQN KATA TH
ZYNTAZH ANAAYTIKQN ITPOUPAMMATON

I. Fioayeayy oemv mpofinuatuai
a. H dind# Acttovpyia tov AIT

Aev Qo mpémer vo Beopndei mpotétunn n droyn o1t 10 oyoheic wg
Beoudg g Koivevitg sknAnpdver kowvevikéie Aeitovpyies, xon dev anaitei-
tal kail owdeon, yia va opohoyricel kaveis O ) moliteia «cuykatevdivet»
¢ &va Pubuc ) Aettoupyie tov Beopolb aurol, BéBawn vrotiferer oy
roirtein eival EKQPUSTHS THE Kowveviag, EQOSOV TPOKELTAL Yo Snpuokpatiky
TOALTELN KOL TNV AEPINTOHGT] SUKC Guth dev anuaivel oRwodhinote 411 ot
AROGETELC NG TOATEINE VY OTe {NTpate T O¥ETKY Ne T Aertoupyia
TOV OYohelov cuvavtolv mdviote T yEViKT amodoyxrd. H Asitovpyia tou
oyoieioy edaprdtal and —otnpileTal 06— ATOPECELS TOU ANOTUTHEVOVTAL
oto ATl xut otppove pe m Bewpic Tov AIl véou tinov (Curriculum), ot
GROPACELS TOL KUTd Karpolg eAEyyovTal, hote va emtTevyfel 1 evapuoviot
Toug WHE TIg owinkeg g enoyrg!. (Oco emtvyéatepa feushidvovial ot
anOPACELg, TOCO KUl KOTA TEKUPLO PEYRAVTEPT) Kol YEVIKATEPT LitoaTipIEn
Bpioxovv. Zto onpeio outd tifetar To enipayo TPSPANuL TG EYKUPSTNTAS
TV aAnePdcemy, TOL OUCLUTTIKG GNuaivel To TpdBinua g emthoyrc Tov
xkotdiiniav ckonmv kel nepreyopivoy tov C. kot pdiicte tn Sadikaoia,
Beperimon ki wmokhdynon g kdbe gopd emioyic. IMicw and kdbe
anopacn emioyrg kpofovial Sweopsnikés Koopobeoprios, —andyelg -

I. Bi. Westphalen, Kl., Avaudpgpuon tav Averutikdv poypappdtey, @cocul ovikr 1982,
(uetdagp. I Mupywntdkn}, o. 19-20° Rh. xaw Kawdhn, Axih., ATOWEelS vio TNV avapdppoan oy
ATT tov Anpotikot Zyoksion, atnv «Ensenpibe me Oihoad. Tyokig tou AILO.», Beosulovikn
1984 (top. KB'), 0. 193-209. Tystikd pc 1o mpdBinpa 11g avapdppmong tev ALl ketatorotixy
elwin 1 ouvivievdn tou 8. Robinsohn, mov mepudystar oto: Huber, L. et al., Schulreform durch
Curriculumrevision, Stuttgart 1972, o, 159-169. INa tn Sdkpron petakl tou nopedociekot ATl
kat tou [poypappatog viov timon (Curricalum) B, Swyéiin, [1., To wmpdéBinua Tou
EKOUYpaviopon tou Avudutikod [poypauuartog, oto: «Mbokoyogr, 23 (1981), o, 266.
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gromés M mpoonnikéc— mou Etval avIoY@VIoTIKEG petald Toug TOTE
RPOKUNTEL TO APOPANUE TOWOL OMO TOUS OKORQUC Kal to mepieyopeve O
npEnel va mpofhnboly kot v aailovy kabopiotikd pdio o1 detlnwon twev
kotsuboviiplov ypappay tou CL Ané 10 éva pfpog 1o oyoheio DEkel vo
amopiyel TOu; Tuyiioug WEIpUUaTIoHoUG Yi' cutd mou pewdidel oToLg
pebntés Tou ka1 vo exmAinpdcel TNV Tadayeyiky dwdikeole xatd TpoTo
EMOTNHOVIKE £yKupo™ amd 10 dhio 1 moALTEln dev eivonl o ouvdétepog
pegorafntig aviusoe oTig SlPoPETIKES AndYELS TAV KOLVOVIKOY ouddny
ow £xouv EVIOVO AVTAYEVICTIKS ¥apukThpd, TPpAypa TOU onuaivel 6TL 1o
[pdypappa £xe1 i gaen nomtkn hidataon’. Ze autriv tn Suthn obon tou
[Ipeypappetog, kul of EK@Pacts Kdar mpocdopiopd Trg tuduyoyikhc
dradikaciog Kt wg duvatdTnTag v noltkdav duvducev va tapeuBaivouy
kol va rpoonedolv va pubuioouv BEpate oyenkd pe 1o oyoieio, diaypdpe-
o kebopd 1o npdfinpa g eykupdTNTUC.

B Awdkpion eykupdtntas - vopuudthTag

Na ™ Swgopomoinon tov 300 dpov mpérst v onuewwsdei 6t
EYKUPOTNTO ooopd T YEVIKY ar0doy1 1OV anopdseny, Ty Katd 1o Suvatd
vrootipiEn Toug and OReg TIG KOWVAVLKEC ORGSEC' 1 VORLLOTNTE aQOpd TV
THPNON opopEveY Kavovey Katd Tn dadikecic Ayng Tev ancpdcEoy,
otV onoia KaboploTikd pdho mailel o moiitkde nopdyoviegt, Avavtippnta
N voppotnTe propel v elvar anapaitntm cuvdikn yia Ty EYKupoTNTa TOUV
C., ghhd ovto dev onuaivel o1t elvanl ko snapxiic’. H voupdmta g
dadikaoiag xetd TH Ayn TV aRopdocev sival sAARYg, Tiati éyel Ty
avaykn pog aforoyuais Beperiwong mpokeyévou ve anodeifsr v
EYKUPOTNTA TG, TH YEVIKY T1¢ avayvoplan. H kpinky avtry rorobétnon dev
onpaivel 6T 1 nokiteia eival duvatd 1 ebkoio va anokigiotel and  Arjym
tov anmopdoeoy, vt o8 e tétowr mepintacn Ba odnyoluacte ce p

2. Bh. Lible, H., Zur Theorie der Entscheidung, Freiburg 1971, a. 9 k£

3. Bi. Novroou, X, [Ipoypdupere Méiong Exmuicvong Kou xowovikdg £heygog [1931-
1973), 0. 300 w.e.r fh. sriong Tooukahd, K., EEdpinorn ko averupurwyn: o xotvevikds pdhog
TOV EXMOLBEUTIKGY unyoviopmy oty Ehhdda {1830-1922), A8fgve 1977, o. 563 ke kat
Mappepvou, 1., To oyohied Mpdypeppe: Kowvevioroykn Beapnon, Addve 1977, o. 17,

4. O M. Weber (Wirtschaft und Gesellschaft, Kéln/Berlin 1964, tép. I, 5. [59) kdvovrac
Adyo v Ty «opfohovikn ebouoior umoypappiley TN VvoREHOTNTE TeYV aRGPAROEDY Kul TNV
akpifera xutd ™ Sadwacic kiyng toug, O J. Habermas (Legitimationsproblemes im
Spitkapitalismus, Frankf. a. M. 1973, a. 101) vrostnpila 610 n expifitis ipnon ng dluducesiog
Ty TH ANYN OTCpocEmyY SEV ONLRIVEL KOl EYKLPGTNTE TG,

5. Bi. Rilcker, T, Bildung, Gesellschaft, Wissenschaft, Heidelberg 1976, o. 26.
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anoiuTy Taldaywylky avtovopia pe oheg T1g anpOfAEnTE GUVARELEC oL Ba
uropovoay va SnpovpynBolve. BéPuie m avdinym tng sudivne yie
olivieln tou C. aROKAEIOTIKGE and Tny moAtteia Snuoupyei to TpdRinue ™
EYKUPOTINTAS TOU.

To mpdBinpue tng eykupdintag eivar duvatd va Aubet, av kaboplotodv ot
apyés mov 1 ipnor toug fa eyyunbel v eyxupdtnta Tou C. kot Tantdy pova
av EVOOHOVIGTOUV Ol apyés OuTEg HE Tig KUTELOUVTHPLEG Ypoupés THC
rmoriteicc’. To mpdPinia Loindv éyxertol oTny Evappuovion TnNe £vKupdTITOL
HE TN VORLUOTITE Kotd tn avwiaén tov C,

II. H gykupéinta tov ernopdoeov ketd 1 oiviatn touv All oty yopa pog

[Ipénet tovkayiorov va opohoyfoel kaveis 6t ot Yhpa pag avapepifo-
ro umdpyel éva peydio BiBlioypopikd kevd docov agopd T Bempia kot
gpevva tov Al viou timou, av dev gival npdBupog va tapadeyfei 61 o dpog
Curriculum dev elval kav cuphigpe yvootod.

H Swnigrawcn o1 pohig te tehevtain rpovia kataPdilovial omn ydpa
pog npoordbeieg kat yivoviat Eviaveg GULNTHGELS Vil THV AvauGpQ®oT TOV
ATl oy ™ givreén Curricula dev mpémet v GnURIvEL STL 38V VOIGTOTO
TPOPANUL EYKUPOTNTHS KEAURTOTAY OUOC KATW MO 70 KUPLo HELOVEKTHLL
taov ALl raiolol timov, dnA. xdro and Toug Yevikoug Kl a@nenpévoug
ckomoung Toug. Ov unepypovikég vopues xar apyés dev Snuiovpyodouv
npoBAniuate eykupSHTNTOAL, EQOTOV dEV HETATPEROVIHNY GL IO CUYKEKPLE-
voug atdyougt. Tpénel ve rpootefel o1 glvat Suvatd kal ot moil e1dikei kot
CUYKEK PLLEVOL GTOF 0L TTOU GVRPEPOVTHL GTNV ANAKTNON YVOOTIKDY 1KGVOTH-
TV —KEL Toug orcioug nmpoonadel va mETUYEL O dAOKAAOG HE TOUG PaBNTEG
oUu pe Pdon 1o nMEpLEOEVO— va uRokpUTTOLV-EyYouy Tabky andypacn,
INA. v unv eival KOWwmviKa onpoxaTdinnTot, yopic dpng va Biyovial dueca
and o pSPhnpa e sykupdinTac? n mopaTipnon auty apopd Kupieng Toue
EVOLdHEDOUE GTOYOLE toU X1vouvTot HETalD Tav YEVIKDY Kol Tov eldtkby Kal

6. DN ta nwpofifuory mou Tpoxdmiouy and Ty mANPYN anatioTpineT tov Sikaopdtuy
ov xpdtovg [ Manz, W., Schule und Legitimation. Zur curricutaren Entscheidungsproblematik,
Hamburg 1975, o. 14 Bk, kat Schiess, €., Die Diskussion Uber die Autonomie der Padagogik,
Weinheirm 1973, o, 4.

7. Bi. Hennecke, F., Staat und Unterricht, Beriin 1972, 0. 10 k.50 Pph. xou Schulte, H.,
Corriculumrelorm zwischen «Diskurs» und «8ystem», Stuttgar 1977, o. 45 x.x,

8. Bh. ni¢ gei. 120-121 mou axoloufionw.

9. BL. Novtoou, Mn., Adaktkoi otoyor kar AT, ABijva 1983, o, 160 Pi km
Mavpoyuspyon, T, H gykupdtnte nepicyopivou wov ypantewv shetdotwy oto pdbnuoe g
[otoplaz, ladweva 1981, (218, Swarp.). 0. 216 k.26
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oy dNYOUY Und TN Ul akpaic katnyepin oTny GAAN.

Bépoa g ydpa pag dev guvrdytnxay ~TovAGYGTOV ERloNuo- Kol dev
epappdctnray Curricola, Ipwy and peprcd xpoévie 10 KEMEDY avéiafe
octvratn ATl kat npdopepe oToug eXUdeuTIKOUE Odnyiee Yo T d18ackulia
Tov pednpdrov oto Nupvdoio kol 610 Avkeiod), "lowg BEBaw To ¥povikd
JAOTHIE v HTav GOVTOHO, BOTE vi urtopéott va cuvtdler éva afidhoyo AT,
a@on 1o idio opohoyel ot wpdbeot] tov sivan va Bonbroel mpoxatafoiikd
Toug ekTaldeutikols KehdnToviog 10 Kevd mov umdpyel oTo Yopo Ty ATl
[Mpéner Spwe va vroypappiotei dt1 1 npoonddeie g criuepa neplopioke
Of GONPNMUEVOLE KOl erouéve EuplTepa TOPAdEKTOUE GKOMOHE ROL ey
dnurovpyotv mpofijpatra eykupdtntag. Aikd Ba dnutoupyotvtav tétora
npoPiiuate, av 7 opddu ocdviwfng tov Odnyidv auvtdv mpoifoive ot
cvykekpipevonoinan toug. Zto petald 1o KEME mpoydpnce ot avvraln
ATl ya 1ig dvo npateg talsig Touv Anpotikod oyoreiov!?, aiid ki dd dev
UNd pyEL GUEST TUVOEAT TV YEVIKAV TKOTAY LE TOUS £181K0UE ATAYOUE, 1A,
amougtdlovy ekeivol axpfBic o1 empépovg oTdyou nov Ba dnuiovpyodcay
kaBapd npoPinpa eykupdtntag. H pdvn Adan mou gaivetal £bioyn sivan vo
digvpuvlel 1 opdda mov Ba avardfel tn ovvieln [Ipoypuppdtmv, tpdyue
mov vopilovpe 6m1 mpéner va mdpel ooPapd uvrdyn touv To Tlatdaywyikd
Ivetitoito, v enavidpuon tou omoiov npofirénst 1o véo oyEdio vépou mou
xatatédnike o Bovarjl3, To [1.L B unopoloe va hettoupynest dyi pdvo wg
kévipo cdvtadng adld kat wg kévrpo avapudpemong tov C. Kui vrootripiEng
MG EYkupoTHTAE Tow. H eyxupdtnta tav anogdoeny Ba sLaptnlel and tov
pémo mouv Ba yiveta 1 cuhdoyr] kar emefepyociv tov stovyeiov v
olvtain kol avapdpowsot tow C.14,

10. I8pttnke pe 1o v. 18671975 (DEK 214).

11. KEME, Oényieg yia 1 ;ibaxtéa vhn wor tn Sduoxed {u tov pednudrov oto Nupvioio
kol oto Alxeio, Afhjva 1980

12. KEME, Avaivnikd kar Qpoidno Tlpdypeppa tov A’ ko BT tdEswy tov Anponikod
Exoleion.

13, Bk, 10 vépo-mhaicio «Aopr ko ievtoupyie g npwtofddpias ko dsutepofadutag
exnaidevong xou drhieg Swtdielgs, dpBp. 23 cmavidpuen tou IMudayoyiket Ivonitovtow,
Katdpynon tou KEME.

14, "O.n., mopdyp. v, 8, € tov dpBp. 24 Ph. k1 autd mov mpotelvoveial oto Teksutmio
xe@iddoio autg g epyacivg. [dving RPEMEL vt AVOQEPOUPE HTL —OUUPEIVE PE TV S18TYT TIKT)
£kfcon tou vopeu-mthargion— «... 1o KEME... mepd tig gihdtipes mpoonddeies mou katéfahav
T PEAY TOU, Sev prtbped: wi Biv apébinke oE kdrolo atddio va avianopifel otov apooplopd
TOU»,



119

I11. H eykvpdinta tov anopdseov ketd ) svvreln tov Curricula otig dAleg
Lopsg '

Tipeave e THY QUEQIKEVIKT KAaoukn Gchpnon tou C. o yelgthg
aROKTE TLg EMBLUNTEG TVvHOELS Kul LKa'vémrsg kobBhg kol 1t otdon anfvovTl
or afieg péoo omy e ) dwdwaosie podnong!®™ andTepog GKORGL NG
fhbaokoiiag slval 1 exkpdfnon emoTUOVIK@Y yvOoEmY KOt 1o KOpLO
YLAPUKTNPIOTLKG TG 1) TPOSTIAMON Of yveoTikolg otdyoug!s, Ta noivdpio-
uo «local school boards», tov omoinwy oL Spactnpidtntes ehéyyovial oz
MEPLOPLOKEVO BB and 11g aviloTtolyeg mohiteieg, wuipvouy urogdogig
oyetikd pe 0 C. O anopdstig duas autée dev omnpilovial 6& o ykupn
Bepio tov C., ov Kol npérel va nolue 6Tt Pucilovial ovowoTIKG OTI¢
entpépous emotrjues. [daitepa petd 1o 1960 ouvtdytnkoy apketés yrhiddeg
C. Ue omOTELEGUO VO LT PIOPODUE VI [ILEUE YN OUEPLKAVIKS OYORIKG
C. Afomapetipnre givalr 611 1 KPLTIKY KOTE TRE XUTESTAONG QUTHG
¥PNOLUOROLEL TOV Gpo «supermarket tng ayayngs.

Tlepi 1o péoa g dexoetiag tov 60 divetal onuaviiky @dnon gy
gpeuva tov C, oTov LupRaiko yhpo. Avayvopiletal N emrektiky avdykn
avapopeacng tov AL To 1964 18pdovion omnyv Ayyiie 1o Schools Council
nou avehapfdvouv Epeuveg o TV avepdpeoon tou C., metuyaivoviag v
anaykicTpoat tov amd v apepukaviky ypopur !’ Zmmv Ouoorovdiakt
Anuokpotict e Teppaviae dnpooienetar to 1967 1o ouyypoppa tou S.
Robinsohn, nov anodsicvietal keboprotied v 1o C. divoviog @fnon o
cuiiTneon 1 thy avapdpeacn tov AT Evo apyikd axohlovdsital to
OUEPIKEVIKO mpoTuno, tovilgtol dhe kol MEPOGOTEpPO TOGO 1) avdykh
SATONWO NS TToYaV TOU Vit KQADTTIOUV TO KEvO UETUED YEVIK(OV GKOTAY Kal
£KOV STAYOHV, OG0 KAl 1) sulpetoy —18itepa petd To 1970— tov duesa
evilapepopévoy atn abviaén tov C.

Ztn 8ekoetin Tov T 60 yvivovtul évioveg culnTriosg Yo to npdfinua g

5. Bi. Kdnig, E., Theorien der Curriculumlegitimation, a. 5£7-596, gto: Hameyer, U =t al,,
Handbuch der Curriculumiorschung, Weinheim u. Basel 1983,

16. Bi. Bruner, J.S., Toward a theory of Instruction, New York 1968. I'o te pelovektipate
e Bewpiog autie B, Siegel, H., Kehn's Philosophie of Seience and Science Education, Harvard
1977 (Diss.), o. 17 k.ee.’ P, eniong Zimmermann, W._/Flensberg, K., Von der Curriculumtheorie
zur Unterrichisplanung, Paderborn 1977, o. 67 k.g¢. kot Konig, E., Theorien der Curriculumlegiti-
mation, oto: Hameyer, U. et al, (Hrsg.}, Handbuch der Cuorriculumforschung, Weinheim u. Basel
1983, IPN, o, 589,

7. Bh. Steadman, S.D. et al., Impact and Take-Up Project: 1st and 2nd Repert, London 1978
ko1 1980 (Schools Council) Ph. ko Tayler, P.H. fed.}, Aims, Influence and Change in the Primary
School Curriculum, Windsor 1973, o. 11,

18. Robinsohn, 5., Bildungsreform als Revision des Curriculum, Neuwied 1967.
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£YKUPOTTTaG KABOC Kt mpoonddeie yia emiivet tou. M npayTT AdOT MOV
npotdfnke xor mov yvopiloupe 1§8n St dev yivetor amodektr stvar
druTinwan urepkeinevey otalepdy mov eyyvdvim syxvpdinta, codoov
mpoxELTaL Yo umepypovikés adieg andlumg woyboc. Etot 1o npOPAUa TG
eykupdnTog aiveton va Bpiokel edxokn Ao, wlid mpokintovy mpofAt-
pota ond ™ oy ToL Be petappacToly O MEPLOGATEPO GUYKEKPLLEVEC
avtég ov agicg mou yivovior amodikiég pove Adym Tou UREPYPOVIKOY)
XEPOKTIpe touc. Av napapueivouy opnpnuivol o1 oxonol tou C., dev By
TPOCEEPOUY Kapwd ovCwotiky] @géhewa Bo avapépovial udvov kar Ou
Bupifouv toug yevikois oxonoly Twv naiatdv AT mov éyavev pg tn YEVIKH
Tovg D TlRwon T oxohik RpayueTikéTyTal®. To 1pdBinpa e anayeyrc,
oMk, ™G Ekmiyaong edikdy oTéyeV and yevikesc ckomolc, mapauéver
ouclaoTIKd dhuto®. Av o1 elducdtepot otdéyot dev sviayBolv otic YEVIKEC
a&ieg, 1078 Enprovpyotviar mpoPriijpata eykupdthtac. Bival RtBaia dvvatsd
ot gtdikoi atdyot va Blatumdvovtar ue fdom wa véuun Sadikacia, autd
Splag O oMpaiver STt elval Kat EYKUPOL. ARG TN STIYUT TNG HETATPOTTS TOV
YEVIKOV OKOTOV GE aTdy(oug, dnk. and tn oTiypn e SUYKEKpLpevonoingtc
TOUVG, avapaivovial ol duokohies mou undpyovy Gote va yivouv amodsktol
and Gheg Tig evdiogepdpeveg opddeq. [Thg Spag KUTOYLPAVETHL T} £YKUPSHTN-
w tov C; AmG o pERN TG KOwVieg WiUC SuYKEKPIMEVNC emoyne
dnuovpyeital fva mhéypa alidy mov Soystedetan oo C.' popiac autdy Tav
abldv, autol Tou mvevpaTikod Khipatog, kat oYY pdveg TouRdE TOVC Bival O
ekmobevtikde. Ia va diatunadei ankd, to C. tiver n sikdve ¢ TVEURTIK
KOTAOTRONG Mlag OPISHEVIG XPOVIKHG neplddou, fov areikovifer Tig
TEROBTOELS -andyers ekcivav ov fouv o auth,

Zippove pe wav Ghkn droyn N voupdtnro, dni. n TRk S1adikasie
mov exoiovbeital y ™ hjyn anopdocav o yevikd crincdo, e pEyEL Ko
£ykupa amotehicuate, MOV ONMMeivel gTnv fpokeipevn mapintwon 6ty n
drudikaaia and pdvn g mpocdidel sykupSTNTR BTIC BMOPGGEL. Exeidn
eivat addvoTo 6Tig moAbrlores povépyes Kotveviss va VROGTHPILovTal GAES
Ol £RUEPOLE amoPdCEls amd &val £YKUPO —YEVIKG amodekto— urGPabpo
Kat vo avdyovior 07 avto, evBlaeiper kuping mde Be yiver Suvatéd o péln
Hiag KOWVaVing va avoyvepicouy avtés tig anoplosls” e8¢ Tpdke1To Gyl i
™ oulitnon ndve ot tehikés otopdos ehhd o1 Swdikacia Awng
torg2l. AuTS 10 HOVTELD EYKUPGTNTAS avoiyel To pépo yie Ty KAVOTOIN GO

19. BL. Tyler, R., Basic Principles of Curriculum and Instruction, Chicago 1949, o. 14 .ze.

20. Bi. Meyer, H.L., Emfiihrung i die Curriculum-Methodatogie, Miinchen 1972, 0. 13§
w.£” Ph. kel Blankertz, H., Theorien urd Modelle der Didaktik, Minchen 1969, o. 18 K.c.

21. Bh. Luhmann, N., Leghtimation durch Verfahren, Neuwied 1969 BA. triang Ziechmann,
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pog ouslaoTikig anaitnong g épeuvag tou C., dMi. ¢ GUUHETOYYG TOV
aueca  evdiapepopévov. Ilpénst dpmg va onpewebel 1t 7 Afyn tov
anopdceny cuppaivel pEca o¢ npokaBopropéve miaicid, T0 ONOlA TPOGO10-
pifovv o1 kavdvee g dwdikaoiag. Tavtdypove elloyetel o Kiviuvog va
mégouy OBUATE EKPETERAELOTG O duean evBia@epSpevoL, dna. eival duveto
v Bepeitbel 1 eykupdnTe evdg C. de to emyeipnpo TN CURMETOYNG
«KAMOLMV» EKTUBELTIKGY 1] pedntay ot civiedr tov, npdyue rov propei ve
pog RpoKaTeAdPel Kol va pog meloel ia TNy eYKupoTtnTd Tou.

TEhoc éva aKOUD HLOVTEAD EYKUPOTTAC umosthpllet OTL Ol anoQaoELg
QEGKTODY £YKLPOTNTA, £pooov eKTedoly o1 idieg oe Swhoyikd €reyye. H
EYKUPOTNTO ONOCINAOTE TPobToBETEL TN cuppeToyT] Tav dueca eviagpepo-
pévey. Méow tov dahdyor aoKeiTal KPITIKY OTL OROPACELS KUl ARODELKY-
gron v tuoteBolv hoyikd. Zto duikoyo mpofdidovion o1 amoyEels-
RPOORTIKEC pe TNy oviioyn Oeperioonil. H dpopeopivn péca Tov
S oyou Bovinan syyuvdral TRV £ykLUPSTNTE TeV anopdccwy. H Adon auty
uropel va givor oinfopaviig, aihd dev divovral T kpitipua, pe faon to
omoit Bu DewprBoiv ol anopdaels o AoYIKES. YRdpyelL o Kivduvog cuTtd To
KPP Ve Eival OROKPLUCTAAALUEVE péoe pag Kol va Beopolviol g
LPLOTANEVE Kol EayUovVIa ¥Opig nepantpa £ieyyo.

O péypr Tdpa sLALoyLopol agpvouy avolKTd T0 EPAHTNHY TO GYETIKO [E
10 pdho g mohiteiog ot dwdikacie ovviang touv C. Eng apyés g
dexaetiag tou '30 exBétovion xar oyoruilovial evdoipovoel andyeig
OYETIKG |LE TO poio Tng moilteiag 61 otvtaln tou AIT?3: n cvowwdiotepn
ntugy Tou [poypdupatog eival o KeBopIGHGS TV LOPPUITIKOY TKOTGOY KO 1)
gemioyn twv nepreyopbvav. Erxedr dev ioyiel éva avepgofiinto cueTnua
afudv via dheg Tig enoyée, 1o [Ipodypappe npénel va £x£1 ©¢ a@eInpio ToL TNV
ROABQYBYIKY TPOYURTIKOTNTA KOl TO GUYKEKPLUEVD £pyo Tou oyoleiov g
kGBe emoyrg. Me diha Aoy, éva cuyxekppévo Tlpdypappa elval 1o
[Mpdypappae pog ouvykekpipévng enoync. Auvtd to Tipdypappa cival to
AMOTEALOUE TOU aydvae tav opddav-Suvduewy miecng v eXKPETNON, TOU
aviayoVIopol petell exkAnoiag, MOALTIKAV KOUUGTOV, EMLGTNHOVIKGVY
opyavaoewy kAim. H npoondbeia tov ouddov-duvdpsmy aqutdv anocKOnEL

J., Curriculum-Diskussion und Unterrichtspraxis, Stutigart 1979, . 30-51 {pe napodelypota) Kk
Londoner, C.A., The Systems Approach as an Administrative and Program Planning Tool for
Continuing Education, oto: «Educational Technology, 1972 {12), ¢. 24-31 xow Meyer, H.L., 0.7,
o, 139

22, Bi. Habermas, J. / Luhmann, N., Theorie der Gesellschaft oder Sozialtechnologie?
Frankf, a. M. 1971, o. 264,

23, B, Weniger, E., Didaktik als Bildungsiehre, Teil I: Die Theorie der Bildungsinhahe und
des Lehrplans. Wembein 1952, o, 7.
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TNV KEIGAANAT aviinpocdiivatt toug oto Hpdypaupo. Eival eovénro o
mioow an’ auvti v npoondbeia kpvfovial didpopa TuPEEpovIa (OLKOVOLL-
Kd, EMAYYEAUUTIKY] MPOLTOLUGIG TOV VEGY YU TO YMOPO TNE OLKOVOUING,
emotiung K.AR) ahid akdpe kpiPetal kol 1 araitnan cutdy Tov opuddev
va «fapbvouvs o1 KotvovikKorohitikéc, tolinatikés kar Bpnoksutikéc Toug
andyelg oto IIpdypuppa. Te epotnua sival mowo pého Swdpapartifer 7
noiteld o7 qutr TV Takn tov opddwv-duvdpsmv nicong. TUppove pE TV
ERLUELPMHaTOLOYIG TG Bemplag mou exBétovpe 1 woliteion xabopilel To
pafué enidpoong avtdv tav opdduy micong ndve oto MMpdypoppa?, £°
auThy Oumg Tty MEPIMTEON 7 £YKUPOTNTE TV AROPIoEmY £ival oA
apeifoin. Mpérer va vroypopuiotel ot avayvepiletal autr 1 npocdiopt-
otiky hertovpyia g mohitelag, ywwti mpolmotiBetar pio cuyxexpiuévn
popet e, dnA. pie SMUoKpaTIKY] ToAlteln Tov aprivel eAEGBeEpo ¥dipo GTIC
KOLVOVIKE OPGDES Vi EKQPACOUY TO SUREEPOVIQ KHL TG ATOWELS TOUG Kl
mov ebaopoiilel pahiota Ty vrootpléy tovg. BéPaia oporoyeltatl étu n
poviéova mohiteia dev eivor duvatd va matbsr o pdho tov Sartnth ToOU
Bpioketal nava axo 11¢ Sudpopes opddec?. "E1oL mpoxintel 1o tpdpinua av
KoL xate and toweg mpoinodicelg propel mhéov n moriteia va mpricel ™y
poodioponiky Asttovpyia mc. AKOue avepépfnke 6Tt Tica omé TIC
duvapelg micong kpofovial xo1vevIKG-OlKOVOUIKG Cupgépovia, alid ot
DUVETOTN TEG TV Jpdpwy ouddov va aokrjcowy emidpacn oto [Tpdypoappo
dev gival idige. TEhog vroypappiletal dti rpérel vo vrdplar katd 1o duvatd
CUMTVOLY TV OUdBwY TYeTIKd Ue TOVG okorovg Tov Ilpoypéappatog. Mdovov
kdtw on’ avty v npolndbeon dev Ba Beopndel v Tehikh andeact and
uépoug g noAttelag o avlfaipetn. H andeaon g noirteiag Bo £8ive pe
autd ToV TPOTo Bépog of Hite amd MoAlLs cvyyeveis aild Oy Kl GKpog
avtifeteg andyeig. Asv avagipetdl dums pe Tolo Tpdno du propEcouvy o1
anmopdoelg ¢ noilteing va teBodv kdte amd avoiktd keyyo. Eriong dev
aviipetoriletal kpLnikd mn Aettoupyin Tng moiltelag @¢ STOLYElOU TOUL
uetéyer ko puluilel 1o EXTOIBELTIKG CUGTNUL.

Irjpepa Béfone Emauos ve URAYOPEUETUL O RPOCAVATOAMCMHAIG TOv
EKTOBEUTIKOG CUOTHHATOC GTMOKAELCTIKE Ko LOvoy and ta SupgEpovia Tmv
aVATEPOV KOLVEIVIKGY OTpopdtovit, Auvtd ouwng dev onuaiver 6T dev
vpioTovTol dleQoptg LETAED Tav Kolvovikdv opdbov. Av Biel to C. va cival

24. Bh. Weniger, E,, 6.1, 0. 62 %6,

25, O W Klafki (et al., Erziehungswissenschaft, ['unk Kolleg, Frankf. a. M. 1975, Tép. 2, .
79 k&) exBéter ouvontikd Tig ardyilg ton F, Weniger kot tous aoxei Sisfodixn xpitua.

26. Bi. Middieton, N. / Weitzman, S., A place for Lveryone. & History of State Education
from the End of the 18th Century to the 19705, London 1976 B, ket Palmads, G., Das birgerliche
Zeitalter, Frankturt 1974.
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éyxupo, Bu mpénel va AdPer vnéyn tov Tig afieg koL Ta cupeépovia oV
aviayevilovtar petell tovg. Zinv enoxn pog oimv onole xupuapyody
TAoupailoTiKés akieg k1 £lval vtovo 10 KevO o11; fuocikEs KoopofenpiGelg
givar evaupmePimmie xetedkasuivn o ameTuyic 1 Tpoardfsid dvianang
GTOY OV 0RO YEVIKA 10YDOVIES KAVOVES KOl Tapadocelg?’. Autd onpaivel dn1
N eykupoTN TR TOV Stéymv dev Buciletal Ahéov o€ napadociakd memeydpeva
ko aficg, alhd ot CUUYPEPOVTUL QUTHOV GTOLS OMOIoUE AVAPEPETUL GPECT TO
C. xou oKOPE 310 Suppépoved Tr¢ SedopEVNE Kolvaviag. Edo avakinTer 10
EHPOPANUE EVOPUOVIGTIC TOV GUULPEROVTEV TOV AUEGH EVILRPEPOUEVAY JE TIC
koatgubhivoelg-anoyelg auths g xowvovieg. Av Adfovpe vméyn pag v
oyeia Kot ouveyn petaPoin TNg kowvevieg, 11 TPETEL VO ONUELDCOULE Kul
v avdykn cuveyolc avaviasnc Tov C. Kol avTIHETOMONS TOv TpofAnpe-
TOG THG EYKLPSTNTUG,

H épsova tou C,, SwaBrémovtac 61t dev eivon duvetd va Eexivigel 0
ouaTact Tov C, amd e a priori £yxupn kotvevikr Pdon, Bedpnos wg kopLo
HEATIHG TG TN ouykpdtnon autiig g Paong, dnk. tov kebBoplopd kot TV
QLTLOAGYN O okonav kat nemeyopivey. Katéfais mpoonddeieg vo anoavit-
O£l oAV EpATNOT: motog Bo mpoocddoel eykupdnTa OTE GRCPUTELS TIG
oyenikte e 1o C.; Erncidr howndv dev umapyel Kopud ek 1av Tpotépmy £yKupn
kowvovikn faon, npénel va avalnBel pia afiémoty Ny rov ve eyyudtal
TNV EYKUPOTITE QUTGHY TOV UTOQUCLOV.

INao 1t Adon ooutod Tou duokoAoL RpofAtripatog mpotdbnkav Kotd
Kkaipoic dldgopeg AvcEl mou evidocovidl og dbGo KUpLeg @dcElg NG
sulimnong touv C. H mpetn KeAUTTEL TO ¥POVIKS SLdoTnue and 16 pisa TS
dexaetiog Tou T60 uéEypl Tig apyée g dekactiag tou " 70, omdte KL apyilel n
Seltepn @dom, Znv mpdrtn @don Oswpiinke 4t pévov T Aoyikd
gmiyelpipato unép Twv anopdccav do pnopodoay va Tpocspipouy (Ul
nopadekty Avon oro apdfinua. Avtd SNUiveL 611 TO AOYLKS vrdpabpo
Ayme tov arogdosav Da propoldos vo Tic kutactiasl £ykupec?®, H apyi
auth g vrooTipLEng NG eYKupotnTas He hoyikd entyeipipeta Paoiletal
amy kpLnKY avnipetemion tng ctvraine Hpoypeppdrov: mpofiqdnke
ROLTOV 1 @naiTnan va yivel n apy auth) 1o Bepéiio o v avdrntuln tou C.
Aldld mah evagpaivetar TO £pGINUL [e TTOLo TPOTO Ba TPOKBYOLY Ta Loyikd

27. Bh. Frey, K. (Hrsg), Curriculum-Handbuch, Miinchen 1975, Tou. I, 6. 66 Bi. xm
Hilpinen, R. (Ed.), Deontic Logic: Introductory and Systematic Readings, Derdrecht 1971

33, B Ritcker, T., don, 00 37 we- P ot Flechsig, K. H / Halter, H.-D., Entscheidungspro-
zesse der Curriculumentwicklung., Deutscher Bildungsrat. Gutachten u. Studien der Bildungs-
kommission, Stuttgart 1973, 16p. 24, o. 34

25 Ri. Roth, H., Stimmen die deutschen Lehrpline noch?, oto: Achtenhagen, F. / Meyer H.
L. {Hrsg.), Curriculumrevision - Moglichkeiten und Grenzen, Stuttgart 1971, o. 47-56.
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gmyelpripate. (e kpithpra-popeic Aoyikov cmysipnudrov Beopidnkoy arnd
10 £vo pEPOC B EMSTHHN Kl amd 1o dAAC 1 CUMUETOYY TOV GUECH
gviLogepoutvov. AMAd auTh 1) Syepric-dipétonr) apocndbel va VROGTHPL-
zPolv hoyikd o anoodoew @diver ot oulftnon tov C. xol OUCLAOTIKE
vroypoppiletal, av 0xlL pévey TovhEyIeTeY EVIOVOTEPA, 1] EMoTHUN. Tohpa
lomov o pdhog e Epeuvac tou C. £YKELTAL OTNV  OVATTOEN Mg
smaTnuovikig fdong stnv orola du o pilovial Kar ooupmva e Trv orola
Do avantiocovial ta C. AvTi) 1y mpoondBeia vROYPAUNLONS TNC ERGTRUNG
0g KPLINPiov Kol popéa £YKupdTNTag, CTPEPETOL Tpog SUo kateudivesig:
TPOG TNV EMTTNHOVIKOTN TG TV TKOTOV KUL TOY LEPEYOREVOY KaL TPOC TNV
EMATRUOVIKOTNTE TV duedikuotdv gvdntuing tou C. Tyenkd je v Tpdh
01 CKOTO1 Kot T& TEPLEYOpEVE RPETEL v mpoéABovy ard Toug emoTUoVIKo]
KAGOOUS TOug avtiotoryoug pe Ta oyorkd pabiuuta, kol oyeETikd pE TN
devTepn va avantuybolbv cuotnuatikés emomuovikes pébodor, H Gedpron
10U eMGTNROVIKG opBol wg EyKupou dev avagépetat povo ot exTabeuTikobg
Ko pebtntée adid Kol 010 OALTIKG GTOLEEs” TO EMOTNHOVIKG opbd Tpénel
VLY IVETOL KL ATTO auTo to tehevtaio anodektd. AL n oupBolt tng ematiung
atny gykupdtnra touv C. dev eival Kal 1600 capg. Ta emyeipipate katd he
EMCTHUNG O¢ KPITNPiow Kat yvdpove yue T Afyn anopdosoy sivor dt dyL
povo dev umopel ve avtumoxpiBei oe awté mouv g {nreite, aiid
emnpdobeta napapeiolivial ol dpeca evdapepépevol. "Exdniog givar o
pdPoc primeg ot 607 TN mOALTLKIG EMPPOTIG MEPAGEL 1] EMOTHUT HE TIG
QVTLKELUEVIKEG-TEXVOKPUTIKEG TN dladkaGiec Kl KUTOOTEl pe autd Tov
TPORO £Vl TdYLo KutesTpéve mov Ba biver kaTeudivests «amd ravor, Ag
anuelobel ¢t ovpepa ehéyyetal and morroic N panyeBlopiatixy fedpnon
TV CTOYWY TOL GYOoAEiov, yiuTi £T01 oo pilovim 6TdYOL TOU PUIVOpPE-
vixd pévov —omng avopépope— eival KOvevIKE arpoKATEAN RTOL

Eve péypr mepimov tig apyéc g dekaeting tov 70, dnk. omy npoTn
gaon ¢ culritnong tou C., 11 £peuva 6TnpileTar TNV EUNELPIKHE-EVAAUTIKY
EMOTHUN Tov 0dnyel oe avukepevikd enotehéopata, uetd te 1970, dni. oty
devtepn pdon g svlftnong touv C., speavileton éviova g urdfudpo T
£YKUPOTNTLG 1) CUMHETOYN Twv dueca svdtagepopévovs . ITpéne v avapep-
gei OT1 0Agg o1 mpoondlereg TG TpMOING PdoNg dev Egepay kamd feitinon
TNV KETAOTEaT. ATotéAeopd Toug fTay i thnbBopa Szoprdv kK dpomv Ko

30. B, Ford, G 7 Pugno, L.. The Structure of Knowledge and the Curriculum, Chicago
1965 Bh. won Meyer, HL., d.r., 0. 232 xou 234 3. ko Robinsohr, S, ¢, o 31

31 Bi. Owen, J. G., The Management of Curriculem Development, Cambridge (973, 0. 20
wees Bhe ko Merritt, J., What shall we teach? London 1974, o. 14 k.t . xn Meerten, E., Der
s:tuationsorientierte Curriculumansatz. Entwicklung, Perspektiven und Legitimation, Kénigstein
1980,



125

dev wpéinoov ouswotikd ™ oyohiky npaln. Xe avni v mpdTn Pdan o1
dueon eviragepdpevol, eknadevtikol, pabntée, yoveig —bev naipvouvv evep-
¥4 pdho oty advredn tou C3 otny Kahitepy fepintecn eppovifoviol oto
otddio g eEoidynong Emoctinoves edikoi avaiapfdvouvy tn ovvioén
ko ovdnteEn tov C. yapic vo naipvouvy vrdyn 1n oyoriky npdin. Eivon
avapplofritnTo &1L 0 mpooavaTollopog oTNY EMGTHUN SLELKOAOVEL TN
oivralt povréiav. H eykupdtnd toug Spos kabopiletal 4no TNy emotijun,
yopig va avaiopBdvoviol Epevveg mpokewwévou va diomotodolv ol
TpUyuaTikés avaykeg tov avipomou, O emoTiueg «paivetar» va un
Snuiovpyotv npofiripata, aQov BeEODVIHL ¢ GUCTHUOTY FOPig Kopd
gEdpTnon and kowvavikég Tpoiitobéaric. Mésw TNg avaAvomg The ENLOTHHNG
xafopifovior o1 yevikoi okomoi ka1 o £va 8e0Te po oTGSL0 OL e1d1Koi OTOYXOL.
Edd npénet va onpeinbel 6Tt To pokpdénvoo oy£dio nov npoéBiene apyixkd
™y ovéiuon NG Kowveoviag xt Moy mpocavetomcpéve o o plx
avaBedpnon tou C. Sev npaypotomouibnke® v exnaidevrikt] petappibuion
pnéow g ovabedpnonc tov C. Sev £yve, Ado elval ol Baciké aitieg mou
odynoav  culfitnon ot aditbodo. H mpdtn eivor 61 dev vndpyel kapid
yevikd TopudekT eMoTNUOVIKY Bdon mou vo dikawoioyroct v £YKpLon
OPLOUEVOV TIEPLEYOUEVOY KaL TNV anSppLyT dlimvit av Bo npénel va dida-
¥Bei n Prhoooeia 1§ ) Puyohoyia, av o mpénet va emieyoly yia Sidackalia
M «Zrokd Brhoooeies 1 o «[lupaotdosigs, autd sivin gpoTipatu-npopii-
pate Ta omoia dev umopoly vo Abcouv ot avrictovyeg emotiueg. H debrepn
aitie givoe 1) Tepoaitnon ard Toug GUESH EvBLaPEPONEVOLS Tty Topela g
aulitneng tov C. Ot eknadevtikol kat ot pabntéc éyivay tepahintic Eivay
npog avtovg C. Térow C. eivon ta «teacher proof» mov mpokabopiCovv ue
k@B rentopépsia Tt Oa S136EEL 0 ExnOISELTIKOG, YLPIC Vi maipvouy VoYM Tov
idlo ko1 toug pabntéc tou. AAAG 6101 Te TWepLeyOpEve 1oy oYXohEiov
KaTovToly va sivar doyeta pe To ev3lapipovta Kot Tig avdyKeg tav palntay
KOl JE TIG OMOWELS TV eKTOOEUTIK v OXETIKG pe T Si1daokahic, ATotéAeopa
aUTHC TNG KaTdoTaong slval ) anddela ard Ty TAELPE TOV HABTTOV KUl TAV
EKTUIIELTLK AV S,

32, BX. Rilcker, 1., d.1., o 46 xe fa, ke Hirst, P, Knowledge and the Curriculum, London
1974, 5. 16-29. e T} cuppetoyn oy duokdrov fi. Xpotd, 1., O MBukTIKel GIoY0L OTo
Avarvnikd [Ipéypappe ke n ddaowakia, otor «Zoyypovn Exnaidevone, 7 (1982), o. 79.

33. Bx. Robinsohn, S. (1967), ., a. 17 K.ce.

34, BEdddou kowovikés mpobmoficrig-ouviikes dwukoldvouy v wou emBdiiovy v
sicado opiopéver mepuyopivoy oto Tpdypappe PA. Klafki, W, u.a. (Hrsg), Probleme der
Curriculum-Entwicklung, Entwiirfe und Refiexionen, Frankf. a. M. 1972, o. 17-1%.

35. B). Boyd, W. L./ Crowson, R.L., The changing Conception and Practice of Public Schoo]
Administration, gto; «Review of Research in Educations, 9 (1981), ¢. 311-373 . xox Schiiller, A.
{Hrsg.), Lehrertolle im Wandel, Weinheim 1971, 5. 167-16%.
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Bépoia 1 ouppetoyn tov eidikdy gaivetal va ovel apretd npofirpata,
aAkG ropapévouy GAUTE te axchovba: Agv sivat or@és To Kpraple pe Bhon
10 omoio yivetot m emioyy Twv elbikdv. Yrdpyer o Kivduvog va
NEPLOPLOTOUY Ol E181K0L 02 OVTIKEIPEVIKG-OUOLTEPY oTolyein xi £10L vo
ano@UYouV QALVOUEVIKG To oxOmEho v Gifouv Gtolysin umokeipevIKGY
andyeov-xoopodenprcemy. Alhd kot ol (8101 dev prnopolv va dlatundoouy
yevukd mapadextéc amoye-npoonTikés, ondTe To wévo mov eival ot Bfon vo
Kavouy etvar va eyyondoty yig Ty ematnpovikn expifelr twv axo@dorov
toug. TIpénel va opoioyiost kaveig OTL e avTtd TOV TPOTO EMIVYEVETUL OF
peraie foubud n Aoy vrootiplln tev anepdsswy, alid n eykupdinia
oy ornpileton oy apuoddtnio Tov ehkd@v o ) AMjyn aropdoenv
Ocopeital apgiffoln. Amd drnown GesopnTikic oUAANYME TOV MUpva
gpyaciog amorcholv ovclaatikd Ol gmotruoves, Ou exknadevtikoi, ot
palntés kar o yovelg dev muipvouv gvepyd pépog ot ovviabn tov C.
[Tapdio rou yiverar héyog yia T ouppetoyt Tov ekmadeutikos ot civialn
tov ., ouTdg mapapével pdvoy Evig ed1kdg oTRY opada EMOTNUOVEY, TOU
npémel vo ektehboct oplopives tpokaBo propéveg iettoupyiece. On exnoidey-
TIKOL 2L01Mdy meEpvolv oto nepldoplo, svée 10 kifo Bdpog divetor atnv
ematiiun. Kai o péhog opwg Tg noMiciag etval mpofinuatikog. H mohiteie
gppaviletal gro tedevtain orddro vooTiipling B andppuyTg Twv aropdae-
v Tov £xouy 1én Anpdel. Evd vrootnpiletar Tt o1 anogdosig ayetikd {e
to C. npéner va avebopmtonombBoly and <ov kabopratikd &ieyyo g
nokiteiog, dev avupipetal opog o du propovae va smteuydel autd odte
AVOPEPOVINL Ko o1 SUWVERELEC Tov Ba npoxlyouv, av auty dev oupps1doyEL
o1 Sudikacin cvtabne touv C.3.

O rpocrdfeieg ™6 mpadTne paon: T subimenc tov C. kposuvetoii-
Coviav oty smotjun nov tn Oewpodaay KpLTiplo-popid YKupOTYTUC.
Béfosa yivetar Adyog yw ) ovppstoyt opiopivey eKmaldEuTIKOY O
gidicdv ot olviagn tou C., okdd 0 HEYRAYTEPDS APLBPGS TAV EKRNBELTIKOY
napopével Eévog mpos Tic omopdoel tav £dikev. Lt dedrepn ¢don
katafdiietar mpoondbela cuupetoytlg tov eknadgvuikdy 6T Afyn Tov
anogiosny?® Mdiiotae ta Evieia Iyokeia, Brirtoviag 61 Sev propolaay va

36. Bh. Robinsohr, 8., Ein Strukwur-Konzept fiir Curriculum-Entwickiung, oto; Achtenha-
gen, F. / Mceyer, HLL, é.n., 0. 37 xe

37. Bk, Robinschn, 5., (1967), . 31.

38. H Doris Knab (Curriculumforschung und Lehrolanreform, oto: «Meue Sammlung»,
21969), 0. 169-185) Biver enlong Pdpog 0Ty EMOTNROVIKT] VTLKELUEVIKGTITTH TUV @ROQECEGY.
Kt edo 1) ovvinin tou € otnpiletal ovowd ikt otoug emotipoveg. O1 exnaldeuTicoi naipvouy
pépog g eWixoi, whhd oV oucla Toug «mapoucidletalr e C.

39. Bh. Holt, M. Regenerating the Curriculum, London 1979, 6. 95 x.e¢ ph. kot Blankertz,
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egapuéooLy To vguotdpeve kputikd IIpoypduuotd KoL un éYovTag otn
3160eon) TOUE VEQ ToL v PTopovoHY Ve avTantok pLdoty STic véeg avdTKeg Tou
dnpovpyoiviay, mpoydpncav atn alvtalin dhikov toug Mpoypappdtay:
abvialn avélafov opddeg exmadevtikdv tov 18100 KAhddou, Arotéhecpn
auTrig TNE Tpoondfeiag Yrav pa mAn6hpa ITpoypuppdtay rou kabopmiay T
d1dackario o oyoheio autdd. To akroonpsinto eivon 6t autd to. Curricula
dev emnpiucaev T Gewpntikt culrtnon oyenkd we to C, pévoviag étor Eéva
Tpog TNV emotnuovikn owlrtnomn: dev civat mpooitd, yiati HOVo Alyec
dMUOOCIEBOEIS URGPYOLY, KL 0KOUN £ivan dyveatog 0 Tpdnog Siadikaaiog Tou
oyedlaopod tovg. H sykupdtnia avtdv tov Ilpoypoppdtav eivinr mord
apeiBoin, yruti dev nolpvouy ghpog emotipoveg 1oL KAGIOU KAt KOWVBVLO-
Adyor xo1 dev ompiletel mapd HOVO OTNV TEBUYOYIKY 1kavOTnie ™G
opddug TOV EKTUUSLUTIKOV KAL OTNY ApHOSISTNTE TOUG ¢ UVELTPOTHRMY
oL KAddou!. [péret vir onpetedel ST KoL STHY 1L PimTOam TN sLppKeToYTS
TOV eKRUDELTIKGY 01N My anopdosoy, undpyct 0 Kiviuvoe va odnyn oy
5z &va teacher-proot Curriculum. Axdpe npinct va uROYPEpIcTEL STL Y10 v
yivouv o1 EKTaLdevTIKel QOPEiG TG LETOPPUBLIONG KUL Y10 VO GULNETEYOUV
ot Afym anogpdcenv, Bu mpémer vo Exouv THYEL TR keETdAANANG
EMUOPPTTCY pévov £tol Ba pnopéost va katumolepunBei n £Aienym
EMOTIHOVIKOTI TOG.

H urootipiln tyg eyvupdtnmas € o Suppetot tov sxmodevtikoy
RapQUaIGLeEr pevdia mpoPiipatass o avapsplei o1 dev éxouv avoineBei

H.,{Hrsg.), Curriculumforschung. Strategien-Strukturierung-Konstruktion, Essen 1971 B enieng
lieipcke, K. # Messner, R, Curriculumentwicklung unter den Anspruch praktischer Theoric, 610!
«Zgitschr, £ Pado, 3 (1973), o, 351-374.

40. Bh. v. Hentig, H., Dic Bielefelder Laborschule, Stuttgart 1971 fi_ won Das Biclefelder
Oberstufenkolleg, Stuttgarr 1971,

41, Bk, Hameyer, U, Profesionalisierung und Curriculuminnovation, oto: Arreger, K.
(Hrsg.), Lehrerforibitdung, Weinheim u. Basel 1976, 6. 201-239. AVIIRPOGomLuTIKG THE APOTRE-
Beweg onTic Yo ouppeTops v ekrmdsutikoy 5t otvieln tou C. elvat 1o poveéro g 5. Ger-
baulet (st al., Schulnahe Curriculumentwicklung. Ein Vorschlag zur Errichiung Regionaler Pida-
gogischer Zentren - Eine Denkschrift, Stuttgart 1972, 6. 15 ke 373, nou Béhel Toug eKTORISEUTIKONG
ug Tong KIMOLE Popeig tng uetappibimans. To LovtElo oonpileta oty menoifiner d1L udvoy av
Ol EXTIALBELTIKOT SUPUETOrOUY BTNV Rpootlog yia peteppd Bion Ko 0g cifikol Kul (0] Guesa
eviupepopevol, Ba propéost ouTY) v mep dcel oty kabnpepvij Tpdkn tov oyokeion. “Fiol Ba
arogeuyfsl Kot N oduvopia Tov rponyOLUEYmV rpoomadiidy, Vo apyilet 1 opytveon g
peTEppuBGETS «aMS Mave TPOC TU KATW».

42, BA. Teplh, N., ATGWELS 710 TNV SKTAUBLUTIKT Perappilnon: s5ntepuer] KUl £GOIEPKY

exmdevnikn petappiliuon, ato! «Mhdhoyogs, 23 (1981), 0. 272-281 (Snov vrovpoppileto |
aviykn peTexmaideong ohov tov exmedevtikav) Bh. kol Owen, J.G., 6.1, o. 108 k.ce.

43. B, Taylor, Ph., How teachers plan their courses, New York 1970, ¢. 9-31° fh. ku
Neumann, D. / Oelkers, J., «Verwissenschaftlichung» als Mythos? Legitimationsprobleme der
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oL avaykaieg £pevveg. Eivar avaugiBoro dti 1o mpdBinua tng ouppetoyis
TOV GUETE EVALUQE pouvev TOUTIZE T te TO Tpd Bhnpa Tng Snpok peTkdTnTag
Tov C.4 Anpokpatikdinro dev umdoyetal dpag N COUUETOYT Hepoveuivmy
oTOpeY 1 opdday. "Olol npéney v oy Tn Suvatétnta va npofdilouy Tig
URMOYELS - TPOONTIKES - KOOROBEMPHSELS TOug Kttd 1 odvialn tov C. Béfaia
10 TpOPhnua dev dbverau av xatd ™ oOvIain Tov HOvIEABY, Kot udioTe o
OPLOPEVEG PACELS Toug, KAT00UV «opLopévol» og avvepydiss. Eivar suvdnto
OTL T HOVIEAL PE TNV NEPLOPLOPEVT GUUUETORT TV dUESE EViIAQEPOUEVOY
rapakpiloviol KL amd replopopévn eyKupoTnTa.

IV. TIpotaserg v v crilven tov mpoPinpatog g eykvpbintac

Elvow avopgiofriimro du o anopdoeig oyenixd pe to C. emnpedlovral
oe O1ebvy xiipeke kaBoplotikd amd 1o mOAITIKG oTotyeio’s. Mg mait
annykioTpwet 1o0g and avtd Bu npobevoios peyuic oty voprnéTnTe Kot B
dnovpyotoe —0mwg aveeépbnke— mpofiiuute ue anpdPrentsg cuvinsi-
£5. H detimwon londy tev oxondy, mob sivel xelopioTiky yie 6ho 1o
pdopa tov C., Sev Ba mpénel va avaingbei pdvov «and mdve» (ené Tov
TOATIKG Tgpdyovia) ohTe PéVov «omd KGTo (om0 Toug GUECT EVOIaQEpPOLLE-
voug).

Av og xpimiplo Arfyng tev anopdoemy Gsopndel n Bertioon g
KQTAGTAOTS KAl NG GVIHETOTIGNG TOL PabnTi 010 REpoV Kol 6T0 PEAAOY,
101e pia mohiteie Sev Ba mpémer va Exel oviippnon oty £xfeom Tov
ATOPHRTEDY NG OF S10A0YIKG £AeyYO’ NETd TNV UROPORY TNG OF QuTHv T
dokipacia fu tixe ebacopariost —tovhayioToV 6GOV APpoOpPd TNV EKTUISEUTL-
K1 NG mohitikny— ™ Swatripnon g, Aev Bo pénel duwg vo eGETATEL Kaveic

Lehrerbildung in historischer Sichl, gto! «Zeitschr. £, Pid.», 2 (1984) &. 229-252- fi. trione
Gukenbiehl H., Tendenzen sur Verwissenschaflichung der Lehrerbildung. Ein Erklirungsversuch,
Weinheim/Basel 1975

44. BA. Venhart, V. (Hrsg), Demakratisterung der Schule, Frankfure 1972, o. 103121
Bh. xm @rouphy, I, Avohytikd [poypappata yie pin vée 2RO Sty exnaidiuon, Adnva 1983,
a. 51 x.e.

43, Ag emuerobel &1 n vedtepn wotopin tou AT apyilel pe Ty avdhnyn ond Ty Tokitsia
NS SREVBBVOTRTOL YU 10 CyohIXE RPEYLETH, TOV DAoXATPeNSTI T 150 vat 190 o, xt emd tore
ra{isl xefopotikd pdlo oty otwteln tev [lpoypoppitev. Cu napdyovieg e tohite{as
wvahdpPevay m otvialn tou C., Bélovrag ) oepoyide g «arnohdynons-urostiping und
medoywyicy oxomds outdv mov Siddoxovrav. Bi. Zais, R., Curriculum. Principles and
Foundations, New York 1976, . 42-73 evdiepépov yio 1 onoudn 1ng sééuEng rou Al sivan 1o
atyypappa tou J. Doleh «Lehrplan des Abendlandes» (Ratingen 1965}, dmov cxtifzran v uéou oio
ypove ebihEn-petnforit Tev nepuopivey tov All BA. sriong Hartmann, K. et al, (Hrsg.),
Schule und Staat im 18, und 19. Jahrhundert, Frankfure 1974.
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TNy MoAtteld KeL TOLg GPETCO EVOLUQEPOUEVOUGS, TOUG «AlYQUG-ROLAOUG», Ul
ROLVOVEKH-TOALTIKY] OKOME ¢Add onrd swikpatiky' pe o Spwe Suupopd,
Eival BEPere 611 n moduteia naipver Tig anopdoalc g pe fdon g Eyrupes
anowels Tov «enaiovtovs; Eivol ndl atyoupo dn o suplitepeg kowvavixée
opadec Be propovagov vo mipouv TG evdsbstyuéver unopdoag Autd Ta
wpofdnuate ndvo o fva Spduo odnyody, ato hidhoyo. Eéd npoklnter 10
ephnua av o dtdhoyog o octypuytel oe 1Wdn detumeubves anoedoelg 1 av
avtés Do mpoxbyovy péoa ond 1) Swhoyiky Sradikacie. Tty mpdm
nepittoon wndpyel o kivduvog o1 1N dlTumwpEvES GTOQAECEIC VO
rpoxatahdfoov o dhho Swheydpevo pépog —rtoug duece eviiapepopé-
Voug-— LNEdEIKVioVIGE Tov paiiota T fwotdoelg Tou tpoflijuatocit, Tin
devtepn mepintwon 1 dwwioyixy Sodikasia bo exrirjpove To oKORG TG, av
oL «norioi» Go propodoav va avaldBouv o poio Tav «Aiyov», "'Etcl 10
npéPinue petatideton kol tevtifeto ovowWoTIKG pe 0 TPGPATHa evRpépo-
GN¢ TOV Gpecd evipepopdvoy Ko 1Wbwitepe pe 1o Tpofinpe cmpdpewonc
TV EKITUIFEVTIKEYY,

H Mon dowdy tov mpoPAfuotog g sykupdmntag Go mpimel vo
evtomotel oe pio SweAekTikl] rpoongfsie umepmnianong TOV AVILYVOULGY
K SUYKALSHG KaTd 10 duvitd ot yevikd rupadektec anogdaelg. Mo tétowa
rpoonafar sivar Stokoho vo mpoypetomonbel oe kdfe pepovepdvo
oychelo. Tuppetoyn doo o duvatd TEPLOGOTEPWY EKTUDEUTIKGV onuaivel
anokévtpwon g avdntugng tov C. Evdeixvutal ) Asitoupyia evog xévipou
ouviabng ko avdntung C., onov Do cuvepydlovtal éuneipol exnuidevtikol,
eihikol emotiuoveg tov Swpdpov Khddwy, TMudeywyoi, Kowvevioidyor,
Yuygohdyor ko mohinixoi gopeic. [Maparinie pe to kévwipo odviaéng xi
avantuEng C., Be mpénel vt AELTOUPYTCOUY KL EMIUEPOUE TRPUPTHULTO TOV
kévrpou, 1o onola Bu xaddntouvv gupltepoug yewypapikols yopovs. Ta
napaptripate Ba ghéyyouv T0UC ¥BPOUC QUTOUG PE TN AELTOUPYic EMUE poug
Toptwy mATpopopnons, ou onoiot Ba epoduwifovv 1o mapdprnpe pe Ta
orovgeia mou Ba mpofpyovial and Tig avaykeg kal Tig Whidlovoeg cuvbiixeg
toug. OuowoTnikd te napoptipata Ba maifovv kabopiotikd pdlo ot
ouvtagn tou C. Yo Toug ympous mou avitmposoreiovy. O1 topsic Tou kdbse
napoaptrjpatog Bo railouy emxouplkd pdio o1 GUAAOCYY aToiyElwv mov N
engéepyacio toug B yivetal 610 RUpEpINUE.

Bifowo ETol paivetal va AUveTaL To Tpo PANHa evig amokpuataidopévon
C. nov Be guvoolore povov fvav repropionévo aptiud noadntay. I pénel Spomg

46. Ta to wpdfinua guté fi. Zimmer, J., Curriculumforschung: Chance zur Demokratisies
rung der Lehrpline, oto: Achtenhagen, F. / Meyer, HLL. {Hrsg), Curriculumrevision -
Miglichkeiten und Grenzen, Minchen 1971, o. 178 x.cc.

47. Bi. Tepln. N, é.x., o. 277,
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vt onuewmbet én undpyel o kivéuvog va vroPPactei 10 exinedo nowdntag
v okonov. Makporpéleopun ta smuépong mapapTiLate kel o roueic Bo
TPENEL VO avTIHETON{coUY To RPOPANUa autd pe TV emudppoocn Tov
exnaldeuTixdy,. Onwoldnnote dev o mpéner va arofeveboldy ta C tov
TOpUPTHETaY dutidv petalt Tous. EXrpdommol 1ov emuépous RupapTnpd-
tov fa mpénel va guvépyovidl xal va ouvepydloviar oto kévipo. To
TPOfAnUe tne eykopdTNTag LNopei va Bpal i tkavoron Tkt ALom UE TO
Stdhoyo petafl KEVIPOU Kol mapapInudTay. E10 sNUEpovs mapapTilata Ou
uropei vo ovppetéyer ot Adyn arogpdcsmv évag ueydroc apidpdc
EKMOLOLLTLKAY, LebNTEY Kul yovény, Tpdyud Tou dev elval duvatd va yvivel
at0 kévipo. Me autd tov 1pdno eEacpaiileton 1) dnpokpanikotnta touv C. H
aupfod tov exndidevtikov fa eival oucweoTik pe v npoitnéleon dtL G
EYOUV TUYEL —Va TO QVAPEPOVIE TdAL— ¢ avdloyne smutépowanc. 'Etal
KOt TOAPAAANAC ME T1 GUUUETOYN TGOV £WBIKOV ETMIGTALOVOV TOV S1aQopav
KAddav eEaopariletal n emomuoviky vnostipiEn tov C. Me to ddhovo
HETAED KEVIPOU KOt EMUEPOUS TPRPINHATOYV KAl PE TNV EMUSPEOOT Kal
GUVEPYROLE TV EKTOELUTIKOY arOQEHYETHL pIo OUGLUGTIKG [ LKaVOToLT-
TIKT) Aoom, dnA. 1o teacher-proof Curricula® oto onucio qutd Rpémer va
onuewedel OTL ylo TOV GmELpo KoL [N KOTepTIopévo extoudeutikd Ba eivar
axképue kt éva teacher-proof Curriculum éve ovslactikd Bonfintkd péco o
Sbaokadia Tor, Rpayuae tO ONOLO eV LOYUEL Y1U TOV EUNELPO KL EMLUO POWILE-
VO EKTULBELTLKO.

ZysniKd e Toug ualnée mateloups ¢T1 «ou 1o tppor du urepeicay
v TEpowy pEpog o1 ovvtalt tou C. Kol va suvemiépdcsouy 611 Slaudpeuon
Ty ATo@Aceny' 1 guuBoil roug pdkieta o frav aropasleTIKOTEPY, UV 0L
pefntéc avdtepmv tdfzav 1 e aptong avirtepng talng Ao propoicay va
Bonbroouv ot olvreln empépoug Curricula tov ketdizpav. Av uvnokoyiosl
KOvEIg OTL o1 Yvdoelg yp1jyopa Tahldvouy Ko 011 umdpyet o Kivduvog v unv
aviomokpivovim mwhéov T amotchéopoTe QG Eupsing Epeuveg Oy
TPAYHATIKOTN IO ToU QepKag uetofdiietal, K aokdua av Adfel vtdy Tou
11¢ v taptvee oyfosic petall dackdrov-padnt, Tt tpdne va Beopprici
0¢ aropaitnTn T cvppstoyy twv padntov o otvialn tov C.

Eneidr eivon and ra mpdyate —omag 1161 avaeépnke— ddokohog o
Sidhoyoq petadl oyokiiov, emotipng ko mokiteing o kdbe pepovopivo
CYORELD Yid TR ANjyn TEAKAOV anopdoeny, TO KEVIPO evOLIKVUTUL Y0 UTOV
10 dudhoyo. [Mapakinio Bo npénel va ooxel Eheyyo ot nepreydueva tou C.,
BOCTE QUTE Vi TURaivony thg avaloyng avepdppaans. Ag onusiadel axdua
OTL 1 cupeila cuppEToYN Twv Gpeda cvdwpspopivev givor GTOLYEIC TOU
dropopomotel 10 KEvipo autéd andé to kévipo covtagng povithev C., tav
omoiwv 1 gykupdnTe meplopilerel onecdinote oto otevd dpur TOU
HovTEhou.
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ZyeTikd He TNV EAANVIKY TPayUHTIKOTTIA 1} EQAPUOYT TOU POVIEAOY
nou reprypdyajs dev anaiTel cuclooTikég Beopuikéc petaBoréc. To pdio tou
kévipou Ba pmopovoe ve avardfer 1o Hodoywyikd Ivonitedto —pe v
rpobnobeom Ot Ba dicvpuvBel 1 opddu spyadiac tov, dnog avepipbnke,
pECK TRG OLvepyaciag KL EMKOwOVing NG pe T «Opyave Auikrg
CUMUETOYTIG»*E. ATtatteiton vo enektafoly o1 8puatnptodTnTég Tou K1 tEw and
ta otevd dpa tou Ivonitovtou. ALiler vo onueiebel 6t évag arnd toug
xiprovg Adyovg dughertoupying tov KEME tivan «n kotvoviky anopdvoot
oL, Kt N EAdsyn olvleong kel aiiniexribpuons TOU pe TV kO1VOVIKY]
npayRoTikOTN Ta»*. Qo npénel va vrdpial ovolratiky cuvepyaaio tov III ue
10 Efvikd ZupBodiio Mobeieg —mpdype mou efdhhov mpafiinet 1o vio
OyEDI0 vouou— kB xor pe 1o drdpope TupBoviie™ («eBvikd srinedo»)
kat Aowwd dpyava haikig ouvppetoyric {«eninedo tomkig avtodoixnong -
vopopylakd Kou emapyakd eninedo»). Ta tehievtaiz o umopovoav va
avardPaouv avtioroixa 1o pOLO TV TOREGV Kt TWV RAPAPTNUETOV TOU
HOVIEADU,

To TIT o mpénsl va exrovicel éva £p7Y0 Tou va TEPLEYEL OUYKEKPULEVEG
Kt ekTeveic 00N Yieg via xdfe empépoug topén tou C. yia dho ta pobrpcta.
Onoadrnote M abvrabn «onodeibewv» yia tn Mdaktiky mpakn and o KEME
kpivetar povov @g éva Bafpod wavoromtikn, To M Ba npénel va averdfet
m ouvvtaln svég AT pe poper Curriculumi2 vt mpoywpioer STnv
TEPLYPEQT eMUEPOUS CTOYEY Kol va PNy meploplotel otoug agnpnuévoug
nov —Onmg avepipdnre— Szv Biyovtol ano 1o apdPANH TNG EyKupPSTNTLC.
Qu npiner okOUa vo. Dapyel avniatolyio atoyou - tepieyopévou - nedodov -
afohdynone. ARAG v vir mpaypatononoel avtd, Ba mpEmEL N auYYpLp
TV NSaKTIKOV eyyelptdiey va iy yivetal wvebdptnta and to ITT ki and v
gmutpont stvtaine C. Exiong Ba frav ypriopo yie T Sidektiky npdin va
cuviayfel tva emuépoug Curriculum yig e SdakTikt gvoTnTa GAaV Ty
pobnudtmvs?. "Etgl 0 eExmodeunikég dev o nepopile T acpukTiKd KATd

4%, Bi. Bwnmniky ixBeon 10 aysliov-vopou «Aoun kol AEToupyie..», G.IL, YEVIKS
pépog, keg. E, 7.

40, B, Ewonynue éxlesy tov oysdiou-vopon « Aopr] ki kettovpyia...», &0, yevikd pépog
Keg. E, 50

50. B, oyftio-vipou «Aoud kol bavoupyio..s, oo, dpfp. 24, nopdyp. 3.

51, B, 1o Sudypappo Ty opyEvey kut Ty Sadtkaoliy tou 3NUGKPATIKOU TpryPap LTI
opol oy sknaibivan-notdeia (Ewonynncy xbeon tou oyeliov vouou, o, )

52 Ewliopeaog tomos perall tov makot yeviot AlT wer tou eboidwenpivon O fi.
Westphalen, K., d.n., g. 84,

53 Teviles na tn odwain empipouc C. enthdyovim G1dakTikES EvaTNIEg  Tov
spoopipovro yia Sibeoxedio. To I11 Qi npénet va emigler and 1o Sidpope pubfuaze EVOTRTLS
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d1deokarie Tov mov Ba ompileton oto AIT pe woperi C., k1 axdpa B uropei
v onueinoet Betikd amoteléopate xotd tr Sbaokaria dhhov evorrrov
péow tng eme£epyacing tov Curricuium - mPOTOHMOU MG CUYKEKPLUEVTS
Sidakrikric evomras. Téhog, Ba mpénet va onueidsl 6T 16éao ta AIT ue
popery C. doo xon ta empépoug C. Ba npérer va egapudloviar ote
Nelpapaticd Zyoreia tov AEI ue oxond 1 Pehtinot ki evpltepn egapuoyn
TOUGH,

nov efotivg TRg povotoviag Tou memeyopivou toug dev mpoogipouv oroixeix nou fo
umopotoay ve arotedédouy kivntpo pndlnong ywa to padnti. Bébaie o ddokakog 0o tpire va
expeterhentel Sheq nig Suvardrnieg mou Tou rposgépel to AL ue poogt C. kot va Tpoanalisct
gty npéln va metdyel mepiogdiEpa and outd moy Buw onatsl to empépoug C. g
cuykekpévng evétrrag dev Oo mpéas Ord. wnhdg ve neplopwatal motd ot Curriculum-
MPATuRO UGS CUYKEKPIHEVAG BLBEKTIKNS evdtnTog katd tn Sifeckakie dikov 6id. evorjtav,

34. To Hapaprnue Makedoviag g Tlmdaywywrig Eratpeiag EAddabog oulftnes 1o oyédo
vopou (Bi. =0 avri... 309w, oto: «[uidaywyw Embedpnon», 1984 (1), o. 188 x.ee.) xen mpdretve
ve sfehigbodv o xivipe avintubng C. ta fdn uvnépyovie napopetikd oyokein. Zto oyédio
vipoy {Gplp. 81) avegipetor «EXOMOG Tow MEPUUATIKDY TyeAsiny civey,.. 1) TELPEpETIKY
EPUPROTY APOTPUPMGTIV.L.» WE TV Tpolmd@iomn PEPa OTL ta Aewpapatikg oroicio o
peTefdlovy Quoyvopia Kol AsToupyic.
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Zusammenfassung

Das Ziel der Studie ist, den Unterschied zwischen lLegitimation und
Legalitit der Entscheidungen bei der Curriculumentwicklung auszulegen; ein
werteres  Ziel ist, ein Modell zu entwickeln, das die Legiumation der
Entscheidungen begriinden kénnte, und die Funktion dieses Modeils in bezug
auf die griechischen Schulverhiltnisse zu erliutern und zu entfalten. Die
Legitimation bezicht sich auf die Anerkennung der Curriculumentscheidun-
gen -falls méglich- von allen Gesellschaftsgruppen. Die Legalitiat beruht auf
der Einbehaltung bestimmier Regeln wihrend des Entscheidungsprozesses, die
der Staat vorlegt und unterstiitzt. Fir die Uberwindung des Legitimations-
problems wird die Griindung cines Curriculumzentrums vergeschlagen, wo
erfahrene Lehrer, Pidagogen, Psychologen und politische Trager arbeiten
werden. Neben diesem Zentrum massen gesohderte Abteilungen fanktio-
nieren, die grosse geograpbische Gebiete untersuchen und das Zentrum
benachrichtigen werden. Dies werden sie durch die Griindung kleinerer
Abteilungen erreicht. Durch den Dialog zwischen Zentrum und Abteilungsn
kann die Legitimation der Entscheidungen und die Demokratisierung des
Curriculums begriindet werden,
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